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About 
Stream 3  

Education is central to the protection and  promotion of human 

rights. An attitude of respect for the rights of others on the part of 

a majority of the population is the best guarantee that rights will 

be respected . The essence of the challenge in every region of the 

world  is to embed a cu lture of human rights through human 

rights education. A critical aspect in this regard  is addressing the 

most persistent form of inequalities, d iscrimination against 

women and girls. 

The UN Decade for Human Rights Education defines human 

rights education as "...training, d issemination and  information 

efforts aimed at the build ing of a universal cu lture of human 

rights through the imparting of knowledge and  skills and  the 

molding of attitudes which are d irected  to: 

 The strengthening of respect for human rights and  

fundamental freedoms 

 The full development of the human personality and  the 

sense of its d ignity 

 The promotion of understanding, tolerance, gender equality 

and  friendship among all nations, ind igenous peoples and  

racial, national, ethnic, religious and  linguistic groups 

 The enabling of all persons to participate effectively in a free 

society 

 The furtherance of the activities of the United Nations for 

the maintenance of peace." 

A starting point for human rights education is the Universal 

Declaration of Human Rights (UDHR). The UDHR has symbolic, 

moral and  practical significance as the constitution of the whole 

human rights movement, and  its simplicity of language and  vision 

are accessible to people of all ages and  conditions. 

While the need  for education has long been recognized  by human 

rights organizations, less attention has been paid  to how this 

education should  be carried  out. Much more energy has been 

devoted  to developing the content than the method. In human 

rights education, perhaps more than anywhere else, we must 

practice what we preach. A message of respect for others is often 

countered  by educational methods that do not respect the learners. 

For this reason, the IHRTP uses a participatory approach to 

 
 

 
 
Time: 

2 days 
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education, which incorporates principles of adult experiential 

learning and  popular education philosophy. It should  be 

emphasized  that before applying the approach to our efforts to 

educate others, we must first apply it to ourselves. Our own 

organizations must reflect respect for the rights of others that we 

hope to engender in the wider society.  

Throughout the IHRTP, participants will explore the potential of 

human rights education (HRE) as a tool for global social change. 

They will also be asked  to reflect on how human rights education 

can increase the effectiveness of their work.   

The former Secretary General of the United  Nations, Mr. Kofi 

Annan, in his message on the occasion of Human Rights Day, 

December 10, 2000 reiterated  the importance of human rights 

education:  

"Why is human rights education so important? Because, as it 

says in the constitution of UNESCO, 'since wars begin in the 

minds of men, it is in the minds of men that the defenses of 

peace must be constructed ." 

Human rights education aims at build ing a culture of human 

rights in the minds of all people.  
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Objectives  
By the end  of Stream 3, participants should  be able to: 

 debate motivating factors for respecting human rights and  educating 

about human rights 

 analyze their complementary roles as human rights educators and  

human rights activists 

 describe the necessary elements for build ing a culture of human rights 

in their societies 

 discuss the role of the Universal Declaration of Human Rights in 

human rights education 

 determine the role of human rights education in the process of global 

social change 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e s  
 
 
 
 
 
 Dinamicas 

 Jigsaw Learning 

 The Art of Concept Mapping 

 Group Communication in a “Fishbowl” 

 Effective Presentations I 
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Unit 1 Our Understanding of Human Rights 
Education 

Facilitator  

Facilitator 

Instructions for Activity 1 

Part A (30 min) 

1. Go over the instructions for Activity 1 with the participants. 

2. Explain what a "d inamica" is. (See Participatory Training Technique: Dinamica, 

p . 3-11, Part. Man. p .3-9) 

3. Explain to participants that they will ind icate their response to each question or 

statement by placing themselves along an imaginary line or "continuum" 

extending from one side of the room to the other. The position they choose 

along the line will ind icate their position with regard  to the question. One side 

of the room will represent a strongly positive response, the other side will 

represent a strongly negative response while the midd le of the room is for 

responses somewhere in between the two extremes. 

4. Ask the participants to stand  and  do an example with them. 

Example: 

Question: How was breakfast this morning? 

Answers: great—so-so—terrible 

Then go through each of the following questions and  statements. After each, ask 

various participants why they are stand ing where they are. 

Question or Statement  Answers 

How would  you rate your knowledge of 

human rights education overall? 
 good —average—low 

 

A good  way to motivate people to respect 

human rights is to tell them it‘s better for 

them and  their families in the long term. 

 agree—not sure—disagree 

A good  way to motivate the military to 

respect human rights is to stress the 

sanctions against those who violate human 

rights. 

 agree—not sure—disagree 

What motivates people to respect human 

rights is not important. The important 

thing is that rights are respected . 

 agree—not sure—disagree 

  
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Facilitator (Act. 1 cont’d)  

Facilitator 

Part B (15 min) 

1. You will lead  a large group  d iscussion on motivating factors for learning about 

and  respecting for human rights. 

Additional Possible Debriefing Activity 1 

1. Ask the participants to comment on the name of the activity (Continuum) i.e., 

seeing where people stand  between 2 extreme opinions. 

2. Discuss the choice of example. (i.e., Why d id  we begin with such a ba nal 

question?) 

3. Try to elicit from the participants the uses they see for this type of activity and  

list them on the board  or flipchart.  

Possible uses: 

 to help the group warm -up  by encouraging physical movement and  qu ick 

thinking 

 to give the facilitator a sense of where the participants see themselves in 

relation to the focus of the activity  

 to act as an opener for a more in -depth d iscussion/ analysis of opinions 

expressed  

 to pair or group participants; e.g., put those who know a lot more with those 

who know a little and  make groups of those who express similar or d ifferent 

opinions 

 to test a change of attitude regard ing the Stream by asking participants the 

same questions at the end  of the Stream and  asking them whether their 

position has changed . 

Inform participants that the purpose in this activity was as an opener for a more in -

depth d iscussion on the role of self-interest in human rights education. 

 

Activity 1 Warm-up: Continuum - A "Dinamica" Exercise   

p. 9  

 45 min 

This activity is d ivided  into two parts. 

In Part A, you will participate in a ―Dinamica‖ exercise. 

In Part B, you will share yours ideas with the larger group .  

p.9 

30 min 

Part A Dinamica 

In this activity you will ind icate your response to d ifferent questions 

by standing in a certain part of the room. Your facilitator will explain 

this activity further.  
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Activity 4 cont'd 

p.9 

15 min 

Part B Large Group Discussion 

The facilitator will lead  a large group d iscussion  on motivating 

factors for learning about and  respecting for human rights by 

drawing on items that surfaced  during the Dinamica exercise. 

 

 

 
 

p.9 

 

 

 

 
 

 

 

 

 
 
 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  
 
D i n a m i c a s  

  

 

“Dinamica” is  a term used by Latin American popular educators for the type of training 
activity that generally involves moving around, expressing ourselves in different ways 
(often non-verbal) and taking initiative for solving problems. These sorts of activities 
generally increase the energy level of the group and put participants in a more creative 
frame of mind (by obliging them to think or react in a way in which they are not 
accustomed); dinamicas also serve to break down barriers among group members and 
prepare them to work together. As a result "dinamicas" are often used as introductions 
or starters for other activities. They should generally be followed by a reflection or 
debriefing in which the participants analyze the activity. 
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Facilitator  

  Recap of previous day (30 min) 

Before beginning, have the designated  group of participants present a summary of 

the previous day‘s learning. 

Instructions for Activity 2  

The facilitator w ill need  to photocopy and  cut up the definitions of a Culture of 

Human Rights provided  in the Materials section of this stream to d istribute to the 

d ifferent groups. Each group will receive ONLY the definition assigned  to their 

group. 

In this activity, participants will engage in a d iscussion on their understand ing of a 

'Culture of Human Rights' using as a starting point a number of definitions provided . 

(See Materials section for this Stream).  

Part A (15 min) 

1. Go over the instructions with the participants. 

2. Divide participants into 7 small groups, and  assign to each group ONE 

definition of a ‗Culture of Human Rights‘. These can be found  in the Materials 

section. 

3. Have the participants review and  d iscuss the definitions. 

Part B (15 min) 

1. Lead  a d iscussion on the definition of a ‗Culture of Human Rights‘.  

2. Begin by synthesizing the information gathered  by participants from the 

d ifferent sources provided  to them and  record  this information on a flipchart 

version of the chart. Then ask participants what ideas or concepts they do not 

agree with and  why. 

3. Based  on the ideas presented  by all the groups, have participants try to come to a 

common understand ing of a ‗Culture of Human Rights‘. Inform participants that 

they will continue this d iscussion in Unit 2 of this Stream. 
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Activity 2 What is a Culture of Human Rights? 
 

p. 10 

 30 min total 

 

This activity is d ivided  into two parts. 

In Part A, you will work in small groups to review definitions of a 

‗Culture of Human Rights‘. 

In Part B, you will share the information in a large group d iscussion.  

15 min Part A Work in a Group 

1. Review the definition of a ‗Culture of Human Rights‘ assigned  to 

your group.   

2. Focus on the key ideas presented  in the definition and  whether 

or not you agree with these ideas. Then formulate your group‘s 

definition of a ‗Culture of Human Rights‘.  

3. Record  the results of your d iscussion in the chart provided  on the 

next page and  prepare to present your ideas to the other groups. 

 
15 min Part B  Large Group Discussion 

Share the results of your d iscussion with the larger group and  try to 

come to a common understanding of the meaning of a 'Culture of 

Human Rights'. 
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p.11 

 

Defining a Culture of Human Rights 

 

Key ideas about a Culture of Human 

Rights presented  in the material 

 

 

 

 

Ideas that you disagree with 

 

The group’s understanding  of a Culture of Human Rights 
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p.12 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  
 
J i g s a w  L e a r n i n g  

 
 

This technique involves having participants work individually or in groups to review 
different information from different sources on a common topic. Like a jigsaw puzzle, 
the objective is to put all the pieces of information together to create a complete 
picture of the available information on the topic. 

 
Advantages of a jigsaw technique: 

 A lot of information can be presented in a short amount of time 

 Allows for the use of different media (e.g., information can presented in the 
form of a short text, a video clip, a newspaper article, an audio clip from a 
radio program, …)  

 Can be particularly helpful with second-language speakers 

 Allows for the presentation and discussion of different perspectives  

 Encourages reading or listening for key points  

 Provides practice in communicating critical points to others and in 
synthesizing information 

 
Source: 

 US Department of Education, University of Oregon. (2004). Training Methods for 
Adult Learners.  Available from  http://interact.uoregon.edu/wrrc/IEP/Methods.htm. 
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Facilitator  

 

 
Instructions for Activity 3  

The whole group will be d ivided  into three groups, two English and  one French. 

The resource persons will carry ou t the briefing and  debriefing for this 

presentation.  

Part A (45 min) 

1. Each of the three resource persons will spend  about 20 minutes with one of the 

three groups of participants to get their input on the topic. The resource person 

will ask participants, what HRE should  be like in their own countries as well as 

in other countries to effectuate global social change. The resource persons will 

record  the ideas from their group to be used  in  Part B.  Some definitions of 

human rights education have been included  in the Materials section for this 

Stream. 

2. Participants will have a 15-minute coffee break before proceed ing to the 

plenary room for the presentations by the resource persons in Part B. 

Part B (50 min) 

The moderator opens the session by introd ucing the topic and  resource persons.  

Each resource person will have about 15 to 20 minutes to speak on the topic. Each 

will begin reporting on the ideas from the group he/ she worked  with in Part A 

and  then proceed  the presentation. Ideally the three resource persons will 

incorporate/ make reference to ideas from the groups as well as from each other.  

Part C (40 min) 

Resource persons take questions from the group. 
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Activity 3 Plenary Presentation — "The Role of Human Rights 
Education in the Process of Global Social Change" 

 

p.13 

  2 hrs 30 min total 

 

The aim of this plenary session is to provide an overview of human 

rights education (HRE) and  its role in the promotion and  protection 

of human rights from the perspectives of three resource persons from 

developed as well as developing countries. 

The session is d ivided  into three parts. 
45 min 

Part A 

Resource persons work with a group of participants to get their ideas 

on the topic of the presentation. 

15 min 
Break 

50 min Part B 

The whole group is convened in the plenary room for presentations 

by the resource persons. Resources persons will begin by reporting 

on the ideas gathered  from participants in Part A.  Each resource 

person will then share his/ her ideas on how human rights education 

can contribute to global social change.  

Some of the issues each resource person will address include: 

 Why it is necessary to teach about human rights  

 Where human rights education is most needed in society. In 

schools? In NGOs? In government? In religious organizations? 

Why? 

 Current trends in human rights education  

 The major challenges that lie ahead  for human rights 

educators/ education  

 
40 min Part C 

Question and Answer Period 
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Facilitator  

 

 
Instructions for Activity 4 

Introduction 

The aim of this activity is for participants to examine how their own perspectives 

on human rights impact on the way they plan, design and  implement an 

educational activity.  

By examining how their dual roles as human rights ed ucators and  activists 

compare, participants will explore how to advance their cause and  still follow 

principles of human rights education. 

Procedure 

Part A (15 min) 

Go over the instructions to complete the chart "Our Roles as Human Righ ts 

Educators and  Activists" with the participants and  have them fill it in ind ividually.  

(p .3-20, Part. Man. p. 3-15)  

Part B (45 min) 

1. Reconvene the group and  ask participants to share some of their answers. 

Discuss the questions under Part B as a group.  

2. Record  the answers from the group on flipchart. 
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Activity 4 Our Roles as Human Rights Educators and Activists 
 

p. 14 

 1 hr total 
 

In order to be effective, human rights educators and  activists alike 

must have a deeply felt commitm ent to human rights and  the belief 

in their necessity for build ing a just and  democratic society . 

As human rights educators, we bring our particular knowledge, 

experience, and  perspectives on human rights as well as our 

knowledge of human rights education to our training events.  

It is important to reflect on our individual human rights concepts in 

order for us to better understand  and  respond to the needs of our 

participants.  

This activity is d ivided  into two parts.  

In Part A, you will complete the chart "Our Roles as Human Rights 

Educators and  Activists" individually.  

In Part B, you will share your answers with the rest of the group 

and  d iscuss some of the questions below. 

15 min Part A Work Individually 

Your facilitator will go over the instructions to complete the chart, 

"Our Roles as Human Rights Educators and  Activists".  

 

45 min Part B Large Group Discussion 

Share your answers with the group and  together, consider these 

questions: 

 How do the roles of human rights 'activist' and  human rights 

'educator' compare? 

 What aspects of our roles as human rights activists can improve 

our work as educators? 

 What aspects of our roles as human rights educators can 

improve our work as activists? 

 How do the interactions with others compare, depending on 

whether you are playing the role of educator or activist?  
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Activity 4 cont'd 

p.15 

Our Roles as Human Rights Educators and Activists 

As human rights workers who work in education, we hold  two d ifferent, yet 

compatible roles. On the one hand, we are activists whose goal is to further our cause. 

On the other hand, we are educators who want to respect our participants' perspectives 

and  give them room to learn. How do we manage these two roles?  

Complete the chart below. Describe the main goal, responsibilities, skills, knowledge 

and  personal characteristics desirable for each role. 

 

 Human Rights Activist Human Rights 
Educator/Trainer 

Goal Suggested Key 

 To promote social change through 
taking action 

Suggested Key 

 To promote social change through 
education 

Responsibilities  To ensure defence of human rights 

 To monitor human rights violations 

 … 

 To promote human rights through 
education 

 To develop educational programs 
and materials and deliver training 

 … 

Knowledge & 

Skills  

 Knowledge of international HR 
instruments 

 Understanding of political situation  

 Knowledge in specialized areas, 
e.g., forensics 

 Negotiation skills 

 Conflict resolution skills 

 … 

 Knowledge of human rights theory 

 Knowledge of educational theory and 
techniques 

 Interpersonal skills 

 Facilitation skills 

 Instructional design skills  

 Conflict resolution skills 

 … 

Personal 

Characteristics 

 

 Single-minded in the pursuit of their 
goal 

 … 

 Open to various perspectives 

 … 

 
 

 



  
 

     Building a Global Culture of Human Rights 3   

 3-21 

2008 International Human Rights Training Program – Equitas  Facilitator 

 

Unit 2 Human Rights Education & the 
Universal Declaration of Human 
Rights 

 
Facilitator  

 Instructions for Activity 1 

Part A (30 min) 

1. Go over the instructions with the participants. 

2. Review the definitions of a Culture of Human Rights d eveloped  by 

participants in Unit 1 Activity 3.  

3. Have participants complete Part A. 

4. Explain that Part B will be carried  out the following week once they have 

completed  their concept map. 

Part B (30 min) 

Participants will have one week to reflect on and  revise their concep t maps. They 

should  review their concep t maps and  expand/ modify the content by: 

 adding new ideas  

 formalizing underdeveloped  ideas  

 reorganizing relationships between ideas 

Participants must complete their maps by the end  of the second  week when, prior 

to the Open Space Forum, each group will add  their concept map ―branch‖ to the 

tree trunk. 
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Activity 1 Mapping a Culture of Human Rights 
 

p. 17 

 1 hr total 
 

While the term ‗Culture of Human Rights‘ has become embedded in 

d iscourse throughout the human rights community the term itself has 

not been formally defined . In Unit 1, Activity 3 of this Stream we 

examined a number of attempts at defining a ‗Culture of Human 

Rights‘. We also asked  you to share your ideas and  develop your own 

definition. 

Despite the lack of a formal definition, there seems to be consensus 

around the fact that bu ild ing a ‗Culture of Human Rights‘ involves a 

concerted  and  sustained  effort by all sectors in society. Build ing a 

‗global Culture of Human Rights‘ requires a similar effort on a much 

broader scale. 

Using the collaborative thinking tool called  concept mapping 

participants will now construct a visual representation of a ―Global 

Culture of Human Rights,‖ i.e., a ―Global Culture of Human Rights 

Tree‖ with at least eight branches. Each working group will be 

responsible for creating one branch of the tree. 

This activity is d ivided  into two parts. 

In Part A, you will outline the role and  responsibilities of the sector of 

society assigned  to your working group. 

In Part B, you will begin mapping a `Culture of Human Rights‘ with 

your working group.  

p.18 

30 min 

Part A 
Each of the eight (8) working groups will be assigned  one of the 

sectors of society listed  below and will be provided  with one tree 

branch. Each group is also asked  to consider the specific contribution 

of women, children and  youth in the sector assigned  to them.  
 

Sectors of Society 

Family International Organizations 

Government Education Institutions 

Media General Public 

Business Civil society (e.g., NGOs, CBOs, unions) 
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Activity 1 cont'd 

p.18 

 
Each group will: 

 Create, on the tree branch provided  to them, a concept map that 

outlines the role and  responsibilities of the particular sector in 

build ing a global human rights culture (groups are free to add  

extensions to the branch as they see necessary) 

 When considering the specific contributions of women, children 

and  youth in the sector assigned  to your group, highlight these 

in a special way on the branch so that they are easily 

d istinguishable 

 Include on the concept map the names of the countries of origin 

of all the group members 

 Write a short paragraph explaining their concept map  

 
p.18 

30 min 

Part B 

Eight groups will add  their branches to the tree trunk to create the 

―Global Culture of Human Rights Tree‖. Each group will be required  

to submit their written explanation of their concept map, clearly 

identifying their group number and  assigned  sector.   
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p.19  P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e :  

C o n c e p t  M a p p i n g  
 
 

Concept mapping is a structured process that involves one or more people sharing 
their ideas on a topic and creating a picture of these ideas and the connections 
between them.  

Concept mapping helps people to think more effectively as a group without losing 
their individuality. It helps groups manage complexity without trivializing or losing 
detail.  

"Concept mapping", "mental mapping", "mind mapping", or "concept webbing” are all 
terms that have been used to describe this technique which results in the creation of 
a picture of someone's ideas. 

Six steps in the concept mapping process: 

1. Plan the Task  
Determine the focus, the participants and the schedule.  

2. Generate Ideas 
Participants develop a large set of statements (i.e., words, symbols, images) that 
address the focus. 

3. Select, Rate, and Organize Ideas  
First, participants make a selection of the statements based on a relevant scale, 
which they determine. Second, participants organize the statements in preparation 
for mapping.  

4. Create Map   

Participants display the statements in map form. 

5. Interpret Map  
Participants develop a written explanation of their map. 

6. Use Map  
Participants use the map to help address the original focus. 

 
Source: Trochim, W. (2000). Concept Mapping. Adapted from: 
http://trochim.human.cornell.edu/kb/conmap.html. 

 

http://trochim.human.cornell.edu/kb/conmap.html
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Facilitator  

Facilitator 

Instructions for Activity 2 

The aim of this activity is to have participants reflect on underlying princip les of 

the UDHR, (in particular, the princip les of ‗equality and  non-d iscrimination‘ as it 

pertains to the equal participation of women and  men in government). To this end , 

participants w ill engage in a d iscussion on the righ ts of women and  the promotion 

of gender equality. Equality has specific relevance to our work as human rights 

activists and  educators. However, what kind  of equality should  we be concerned  

with? How can the pursuit of equality result in what could  be viewed  as 

d iscrimination? Ideas surfaced  during this d iscussion will help enhance 

understand ing of the importance of these principles in implementing human rights.  

Part A (10 min) 

1. Divide participants into two groups, A and  B. You may ask for volunteers or 

select at rand om. If there are 15 or more participants in your group, it is 

advisable to ask 1 or 2 participants to assume the role of observers and  then to 

comment on the process. 

2. The Groups will take turns responding to the question below accord ing to the 

instructions provided . 

Question: 

Should the number of women in the legislature be raised through special measures in 

order to achieve equal representation of women and men in decision-making positions? 

Group A will argue  for ―equality of outcome‖, that is, ―since women are vastly 

underrepresented  in most democratic legislatures, applying  forms of 

affirmative action‘ or ‗positive/ reverse d iscrimination‘ is necessary to ensure 

women politicians are favored  in order that parliaments reflect the gender 

balance of society and  that more women gain access to decision-making 

positions in government‖.  

Group B will respond  to Group A‘s comments and  argue for ―equality of 

opportunity‖ that is, ―even if women are vastly underrepresented  in most 

democratic legislatures, applying measures that promote equality for women 

by limiting the opportunities for men violates basic human rights principles. 

Therefore, only means that do not infringe upon the equality of opportunity for 

all citizens should  be used  to ensure women politicians are favored  in order 

that parliaments reflect the gender balance of society and  that more women 

gain access to decision-making positions in government.‖ 

3. Allow 10 minutes for participants to review the information provided  to help 

formulate their ideas and  opinions on the top ic.  

 
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Facilitator (Act. 2 cont’d)  

 

Part B (30 min) 

1. Organize participants accord ing to the ―fishbowl‖ arrangement pictured  

below. 

 

 

 

2. Instruct Group A to begin. 

3. Instruct Group B to listen to Group A‘s comments and  take notes. 

4. When 15 minutes have elapsed , ask participants to switch seats, with 

participants in the inner circle moving to the outer circle and  vice versa.  

5. Instruct participants in the inner circle to respond  to the comments and  ideas 

expressed  by Group A and  to give reasons why they feel that equality can only 

be achieved  if every man and  woman has the same ―opportunities‖ to accede 

to elected  positions in society. Instruct Group A to listen to Group B‘s 

comments and  take notes. 

Part C (35 min) 

For the remaining 35 minutes of this activity, synthesize the points from the 

fishbowls using the question provided . Explain to participants that the ideas 

surfaced  during this activity should  inform their reflection on ‗mapping a cu lture of 

human rights‘ (Stream 3, Unit 2 Activity 1) which they will complete over the next 

few days. Also suggest that they keep these concepts and  ideas in mind  as they 

work through the d ifferent Streams of the program. 

Source: 
Etington, J.E. (1996) The Winning Trainer, 3rd Ed. Houston: Texas, Gulf 
Publishing Company. 

. 
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Activity 2 Human Rights Principles and Promoting Equality 
between Women and Men 

 

p. 20 

 1 hr 15 min total 

 

 

One of the critical steps in developing your capacity as human 

rights educators is to examine your personal notions of human 

rights. 

This activity will help you to reflect on you r basic assumptions 

about human rights by d iscussing your ideas and  opinions on 

equality and  non-discrimination in general and , on the equality 

between women and men more specifically. 

This activity is d ivided  into three parts.  

In Part A, you will work in a small group to formulate arguments to 

support the position assigned  to your group.  

In Part B, you will d iscuss your ideas and  opinions as a group.  

In Part C, you will summarize the relevant points of the previous 

d iscussion. 

 

 
p.20 

10 min 

Part A 

Together with the members of your group formulate arguments in 

response to the fish bowl question according to the position 

assigned  to your group. You will reflect on whether or not special 

measures should  be taken to raise the number of women in 

legislatures in order to achieve the equal representation of women 

and men in decision-making positions in government. You will also 

examine the implications such measures have on the principles of 

equality and  non-discrimination. 

To help you, consult Article 1 and  Article 2 of the UDHR and 

Article 3 of the ICCPR which outline the rights to equality and  to 

non-discrimination, including the obligation to ensure the equal 

rights of men and women.  In addition , some examples for each 

position have been provided  in the chart below. 
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p. 21 

Fishbowl Discussion Question 
Should the numbers of women in the legislature be raised through special measures to 

achieve equal representation of women and men in decision-making positions? 
 

 
UDHR  
Article 1: All human beings are born free and equal in dignity and rights. They are endowed with reason 
and conscience and should act towards one another in a spirit of brotherhood. 

Article 2: Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction 
of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social 
origin, property, birth or other status. 
  
ICCPR  

Article 3: The States Parties to the present Covenant undertake to ensure the equal right of men and 
women to the enjoyment of all civil and political rights set forth in the present Covenant. 
 

Equality of outcome 
 

Equality of opportunity 
 

“Since women are vastly underrepresented in most 
democratic legislatures, applying forms of 
„affirmative action‟ or „positive/reverse 
discrimination‟ is necessary to ensure women 
politicians are favoured in order that parliaments 
reflect the gender balance of society and that more 
women gain access to decision-making positions in 
government.” 

“Even if women are vastly underrepresented in most 
democratic legislatures, applying measures that 
promote equality for women by limiting the 
opportunities for men violates basic human rights 
principles. Therefore, only means that do not infringe 
upon the equality of opportunity for all citizens should 
be used to ensure women politicians are favoured in 
order that parliaments reflect the gender balance of 
society and that more women gain access to 
decision-making positions in government.”    

 
In „representative‟ democracy it is vital that every 
part of the population be proportionately 
represented. The present lack of women‟s voices 
in parliament symbolizes the continuing 
unconscious bias towards men in society. 

 
Representative democracy is there to represent the 
interests of every sector of the population. Why must 
women be equally represented but not every other 
sector of society – people with disabilities, 
indigenous peoples, visible and ethnic minorities? 

 
Positive discrimination compensates women for 
the many years that they were excluded and 
placed in the political wilderness. „Meritocracy‟ only 
works when candidates are starting from equal 
positions. 

 
Merely emphasizing „positive‟ discrimination does not 
hide the fact that it is still discrimination. The leaders 
of nations should be the best people for the job, no 
matter if a man or a woman.  

Source: International Debate Education Association (IDEA), Idebate Debatabase, Rose, J., M. Women in 
Parliament. http://www.idebate.org/debatabase/topic_details.php?topicID=201 
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Activity 2 cont'd 

p. 22 

30 min 
 

Part B 

1. Five to six participants will arrange their seats in an inner circle 

(Group A). 

2. The remaining participants will arrange their seats in an outer 

circle (Group B). 

3. For 15 minutes, Group A will d iscuss why it is necessary to apply 

forms of ‗affirmative action‘ or ‗positive/ reverse d iscrimination‘ to 

ensure women politicians are favoured  so that parliaments reflect 

the gender balance of society and  that more women gain access to 

decision-making positions in government. During this time, 

Group B will listen and  take notes. 

 

4. The two groups reverse roles, where Group A takes Group B’s 

seats and  vice versa.  

5. For 15 minutes, Group B will address the concerns stated  by 

Group A and  d iscuss why applying ‗affirmative action‘ or 

‗positive/ reverse d iscrimination‘ measures that promote equality 

for women often ―d iscriminate‖ against men , which goes against 

basic human rights principles. Only means that do not infringe 

upon the equality of opportunity for all citizens should  be used  to 

ensure female politicians are preferred  over males one in order 

that parliaments reflect the gender balance of society and  that 

more women gain access to decision-making positions in 

government.    

6. Group B listens to Group A‘s comments and  take notes.  
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Activity 2 cont'd 

p.23 

35 min 
 

 

Part C Large Group Discussion 

Your facilitator will synthesize the points brought up in both 

d iscussions and  lead  a large group d iscussion by addressing some of 

the following questions. 

1. Equality has specific relevance to ou r work as human rights 

activists and  educators. Have your assumptions about equality 

changed has a result of these d iscussions? Does equality mean the 

same to everyone in every context? What kind  of equality should  

we be concerned  with as human rights educators (i.e. equality of 

outcome, of opportunity, of condition , of participation)?  

2. In the pursuit of effective equality between men and women, are 

measures that promote the inclusion and  participation of women 

acceptable even if they result in limiting the participations of and  

opportunities for some men? Can gender equality be achieved  in 

your society without ―affirmative action‖ or ―positive 

d iscrimination programs‖? 

3. During the d iscussions in the fishbowl, were the opinions held  by 

men and women in the group significantly d ifferent from one 

another? If so, why do you think that was? 

 

 
p.23 

 

 

 

 

 

 

 

 

 

 

 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  
 
G r o u p  C o m m u n i c a t i o n  i n  a  ― F i s h b o w l ‖  

 
“Fishbowl” is a training technique that allows one group of participants on the 
“outside” to observe the discussions or activities of another group that is on the 
“inside”. Participants are divided into 2 groups, a smaller group and a larger group.  
The groups are then arranged into concentric circles. The small group in the inner 
circle, will perform an observable task, e.g., do a role-play or have a discussion. As 
the name “Fishbowl” suggests, participants in the outer circle, can observe what is 
happening in the inner circle, and discuss what they see. Participants, then change 
places.  

While a shortened version of this technique is presented here, the process can 
continue with groups trading places for one or two rounds in order to encourage a 
greater exchange of information and experiences. This technique has many uses: to 
resolve problems, to generate divergent views, for improving inter-group 
communication and relations, as well as evaluating a training event. Remember to 
keep the groups small to give every body a chance to contribute. If the total group is 
large, you may choose to run two to four “fishbowls” simultaneously. 

Source: Eitington, J.E. (1996). The Winning Trainer, 3rd ed. Houston: Texas. Gulf 
Publishing Company. 
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Facilitator  

 
Recap of previous day (15 min) 

Before beginning, have the designated  group of participants present a summary of 

the previous day‘s learning. 

 

 

Activity 3 Briefing for the Presentation — "The Principles and 
Values of the UDHR" 

 

p. 24 

 15 min 

 

To prepare for the upcoming presentation: 

1. Reflect on the issues surrounding human rights education 

d iscussed  so far. 

2. Read the description of the presentation provided  below. Then, 

list some issues that you would  like the presenter to consider. 
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Facilitator  

 
Instructions for Activity 4 

1. There are three resource persons for this activity; therefore there will be three 

separate presentations in d ifferent rooms. 

2. Participants will be d ivided  into three large groups, two English and  one 

French. 

3. Each resource person one will present to one group of participants in the 

assigned  room. 

 

Activity 4 Plenary Presentation — "The Principles and Values of 
the UDHR" 

 

p. 24 

 1 hr 30 min total 
 

 

The aim of this presentation is d iscuss the foundations and  the on-

going developments of human rights standards and  their importance 

in human rights education.  

The presenters will d iscuss: 

 The history and  philosophical origins of human rights values, 

principles and  norms 

 The underlying values and  principles of the UDHR: it‘s origins 

and  continued  evolution 

 

The presenters will then address the issues below, drawing on 

examples from their work experience. 

 Why it is important to teach about the values and  principles of 

the UDHR?  

 How have education strategies been effective in teaching about 

HR principles and  values? 

 How do we move from learning about human rights to securing 

them at personal and  community levels? What can we teach 

about the HR principles and  values that will encourage their 

implementation? 

 

Question and Answer Period 
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Activity 5 Debriefing the Presentation 
 

p. 25 

 15 min 

 

Together with your facilitator, d iscuss the following questions: 

 Do you agree that the UDHR should  be the starting point for 

human rights education? Why or why not? 

 After completing Activity 7 on presentation skills, you may want 

to comment on the presentation skills of the speaker(s) for this 

presentation. 

 

 

Facilitator  

 

 
Instructions for Activity 6 

The aim of this activity is to have participants reflect on some of the essential skills 

for making effective presentations. Participants will have occasion to practice these 

skills throughout the program. 

Part A (5 min) 

Go over the instructions with the participants. 

Part B (25 min) 

Facilitate a d iscussion on effective presentation skills. Write down the key ideas on 

flipchart paper to serve as a reference. Refer participants to the  Participatory 

Training Techniques box for more information. Also point out that they will have 

the opportunity to d iscuss this topic further in Stream 6. 
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Activity 6 Presentation Skills 

p. 25 

 30 min 

 

Our ability and  skill in comm unicating our message is an important 

contributing factor to our effectiveness as facilitators. We have all 

experienced  facilitators or teachers who were clearly experts in their 

field  but lacked  the skills to convey their knowledge and  

understanding to a group of learners. Effective presentation skills are 

integral elements of the complex craft of facilitating or teaching.  

This activity is d ivided  into two parts. 

In Part A, you will reflect on some ―Do‘s and  Don‘ts‖ of making 

presentations. 

In Part B, you will share your ideas with the group. 

5 min 

 

Part A Work Individually 

In the chart below, list some of the things a presenter should and  

should not do if he or she wants to make an effective presentation. 

 

Things a presenter should do Things a presenter 
should not do 

 

 

 

 

p.26 

25 min 

 

 

Part B 

The facilitator will lead  a large group d iscussion on effective 

presentation skills. 

 



  
 

     Building a Global Culture of Human Rights 3   

 3-35 

2008 International Human Rights Training Program – Equitas  Facilitator 

p.26-27 

 
 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  
 
E f f e c t i v e  P r e s e n t a t i o n s  I  
 

Effective presentations require a clearly identified purpose, a strategy for achieving 
that purpose, and preparation and practice.  

 Preparation is the key. You must know the material you are going to deliver and 
you must know the audience you are presenting to.  

 Know the room you have to work in.  

 Practice. It builds up your confidence, which is the key to effective speaking. 

 Learn to relax.  

 

Formulating Your Strategy: 

 Understand your purpose and role, i.e., why are you speaking? Who will be the 
audience? Why will they want to listen to you? What are their expectations? 

 Tailor your message to the audience; understand their needs, desires, knowledge 
level, attitude toward the topic. 

 Clarify your objectives. Is it to motivate? Inform? Persuade? Teach? 

 

Structuring Your Presentation: 

 Two or Three Main Ideas. Select only a few main points for your presentation – 
focus on presenting central points or general themes that tie together as many 
areas of the topic as possible. Elaborate on the content using examples. 

 Make Links Obvious. Show participants how the topic of your presentation relates 
to the workshop themes and goals. Briefly review key points of the workshop and 
end with a preview of the topics following your presentation.  

 Make the Connections Obvious between one topic and the next in your 
presentation. When introducing a new topic for example, begin by providing a mini-
summary of the previous topic. This helps participants understand and organize 
the new information. 

 Use Props. Provide visual reinforcement of important ideas by writing key points 
on a blackboard, flipchart or using an overhead projector or PowerPoint 
presentation. 

 Keep it Brief and Focussed. Research indicates that adult learners, on average, 
have attention spans of a maximum of 15 minutes. Therefore consider building 
presentations around blocks of activities that take approximately this much time. 

 

Preparing Notes: 

 Avoid writing out a complete presentation. It will prevent you from maintaining eye 
contact with the participants.  

 Avoid using visual aids as your notes. If you are looking at an overhead, flipchart or 
projection screen when presenting then you are not looking at the participants.  

 Prepare some notes that include key definitions, examples, challenges, and 
analogies. Write out the notes in a way that you are most comfortable and that 
leaves room for flexibility allowing you to adjust your presentation.  

 Use wide margins so that you can clearly see where you are in your presentation.  

►►► 
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Activity 7 Individual Plan for Putting My Learning into Action 
 

p. 27 

 45 min 

Continue working on your Individual Plan by reading ―Preparing 

for Phase 2 – Exploring the Concept of Transfer‖ and  by completing 

Worksheet 3. Remember that your colleagues are often times the best 

resources available for completing this project. Draw upon their 

knowledge, expertise and  experience to help develop your work. 

 
 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e   
 
E f f e c t i v e  P r e s e n t a t i o n s  I  ( c o n t ’ d )  

 

 
Keeping Participants Engaged: 

 Relate the content to participants‟ interests, knowledge, experiences, and needs. 

 State your key points as learning objectives. Share these objectives with your 
participants: “By the end of the presentation, you will be able to ….”   

 Actively involve participants in their learning. Have a question and answer session. 
Prepare questions beforehand that promote a discussion and reinforce key 
concepts.   

 While preparing the presentation, anticipate participants‟ questions. Incorporate the 
answers into your presentation. During the presentation, use participants‟ 
responses and questions as jumping-off places for your next point or to begin a 
spontaneous discussion.  

 Attend to participants‟ feedback about how the presentation is going. Watch their 
nonverbal cues (yawns, chairs shuffling, whispers, glazed looks), or ask for their 
feedback informally or formally. 

 Remember: Just because you are speaking does not mean that participants are 
attentively listening. 

 

Source:  

Etington, J.E. (1996) The Winning Trainer, 3rd Ed. Houston: Texas, Gulf Publishing 
Company. 
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End of Stream Evaluation/Debriefing 

p. 28 

 15 min 
 

After completing the End of Stream Evaluation, d iscuss as a group 

the benefits of the day‘s events if time permits. 

Questions to keep in mind: 

 What issues d iscussed  do you feel are most relevant for the 

work of your organization?  

 What were the d ifferent human rights education methods and  

techniques used? Were they effective? 

 How can these activities be adapted  to your own HRE needs? 
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Materials   

Unit 1 Activity 3 

Definitions of a ―Culture of Human Rights, p . 3-41  

(Part. Man. p. 3-31) 

 
 
Unit 1 Activity 4 

Definitions of Human Rights Education, p . 3-43 

(Part. Man. p. 3-33.) 
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Definitions of a ―Culture of Human Rights‖ 

Unit 1 Activity 3 

A. ―Thus, a major objective of the world  campaign is to build  up a universal culture of 

human rights, one that clearly recognizes that human rights are inherent to the 

human person without any d istinction as to race, colour, sex, language, religion, 

political or other opinion, natural or social origin, property, birth or other status 

(page 23).‖  
 

Source: UN. (1989). World Public Information Campaign on Human Rights (UN document 

E/CN.4/1989/21). 

 

B. ―A culture of human rights is active practice and  implementation of a shared  core 

set of values regard ing a way of life developed over a period  of time which is 

inspired  by the HR standards and  norms that  are translated  into practice. In 

everything we have to look towards dynamism – about new tendencies in the 

culture of human rights – critical analysis and  self-criticism are very important.‖ 
 

Mario Gomez, Professor of Law, University of Colombo, Sri Lanka. 

 

C. ―A culture of human rights is one in which people are not thought of as belonging to  

anyone, or any entity, other than themselves.  This is usually taken to  apply to 

family structures....  [P]eople in such a culture aren‘t seen as belonging to the state 

either, or to the ideology to which the state adheres, or even dedicates itself.... In a 

culture of human rights no one should  be used  as a means to someone else‘s, or to 

the state‘s ends, without their voluntary informed consent...‖ 
Bernie Weintraub, Facing History and Ourselves (USA) 

Taken from: the Human Rights Education Association listserv discussion on defining a culture of human 

rights. Available from http://www.hrea.org. 

 

D. ― `culture of human rights‘ seeks to cultivate a high level of consciousness and  

compassion for the inalienable rights of all beings. Such growing consciousness 

within communities around the world  will form a universal lens through which we 

are able to inform our legal, political and  moral decisions.‖ 
Donna Habsha, University of Windsor (Canada) 

Taken from: the Human Rights Education Association listserv discussion on defining a culture of human 

rights Available from http://www.hrea.org. 
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E. ―[A] human rights culture is where we are free from fear and  want. These freedoms 

[are] encoded  by very specific and  very detailed  norms and  standards translated  

into law on the international and  national levels.... A human rights culture, as 

defined  by a multitude of norms and  standards, is a way of life, politically, morally 

and  legally, a way of life guided  by the human rights framework.‖ 
 

Shulamith Koenig, People' s Movement for Human Rights Education (PDHRE) Taken from: the Human 

Rights Education Association listserv discussion on defining a culture of human rights. http://www.hrea.org. 

 

F. ―A universal culture of human rights‖ requires that people everywhere must learn 

this ―common language of humanity‖ and  realize it in their daily lives. Eleanor 

Roosevelt‘s appeal for education about the Universal Declaration of Human Rights 

(UDHR) is no less urgent decades later:  

 “Where, after all, do universal rights begin? In small places, close to home.... 

Unless these rights have meaning there, they have little meaning anywhere. 

Without concerned citizen action to uphold them close to home, we shall look in 

vain for progress in the larger world.  

But to uphold their rights, such concerned citizens need first to know them. 

“Progress in the larger world,” must start with human rights education in just 

those “small places, close to home.” 
 

Flowers, N . (Ed.) (2002), Human Rights Resource Centre, Topic Book 4: Human Rights Education 

Handbook: University of Minnesota Available from: 

http://www1.umn.edu/humanrts/edumat/hreduseries/hrhandbook/toc.html. 

 

G. ―...[T]oday, public outrage over [violations or] injustices, is so apparent that no 

government would  dare say that it is opposed  to human rights, paving the way to 

develop what has become known as a ―human rights culture‖.   

Such a culture is what I call a ‗lived  awareness‘ of the human rights principles, 

particularly, the Universal Declaration, but also its progeny.‖ 

UDHR consists of four crucial notions: 

 human d ignity – Art. 1 

 negative rights – Arts. 2-21: responsibility of Governments not to interfere with 

fundamental civil liberties; civil and  political rights in par ticular. 

 positive rights – Primarily Arts. 22-27: responsibility of Governments to intervene 

with and  secure basic rights through promotion and  protective measures. 

 solidarity rights – Arts 28-30: Addressing rights to development, self-

determination, social justice, peace etc.‖ 
Source: J.  Wronka. (1995).  Creating a Human Rights Culture Implications for Peace, Peace and Conflict 

Studies, V  2 N  1 June 1995. 
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Definitions of Human Rights Education 

Unit 1 Activity 4 

 
1. Definition of HRE from the Draft Plan of Action for the First Phase (2005 – 2007) 

of the Proposed World Programme for Human Rights Education, 59th Session, 
General Assembly, October 2004 (excerpt) 

 

Introduction 

―The World  Conference on Human Rights considers human rights education, training 

and  public information essential for the promotion and  achievement of stable and  

harmonious relations among communities and  for fostering mutual understanding, 

tolerance and  peace‖ (Vienna Declaration and  Programme of Action, Para. 78).  

Context and definition of human rights education 

The international community has increasingly expressed  a consensus that human rights 

education constitutes a fundamental contribution to the realization of human rights. 

Human rights education aims at developing an understanding  of everybody‘s common 

responsibility to make human rights a reality in each community and  in the society at 

large. In this sense, it contributes to the long-term prevention of human rights abuses 

and  violent conflicts, to the promotion of equality and  sustainable development and  the 

enhancement of people‘s participation in decision -making processes within democratic 

system, as stated  in resolution 2004/ 71 of the Commission on Human Rights. 

Provisions on human rights education have been incorporated  in many  international 

instruments, including the Universal Declaration of Human Rights (art. 26), the 

International Covenant on Economic, Social and  Cultural Rights (art. 13), the 

Convention on the Rights of the Child  (art. 29), the Convention on the Elimination of All 

Forms of Discrimination Against Women (art. 10), the International Convention on the 

Elimination of All Forms of Racial Discrimination (art. 7) and  the Vienna Declaration 

and  Programme of Action (Part I, par. 33-34 and  Part II, par. 78 - 82), as well as the 

Declaration and  Programme of Action of the World  Conference against Racism, Racial 

Discrimination, Xenophobia and  Related  Intolerance held  in Durban, South Africa, in 

2001 (Declaration, par. 95-97 and  Programme of Action, par. 129-139). 

In accordance with these instruments, which provide elements of a definition of human 

rights education as agreed  by the international community, human rights education 

can be defined as education, training and information aiming at building a universal 

culture of human rights through the sharing of knowledge, imparting of skills and 

moulding of attitudes directed to: 

a. The strengthening of respect for human rights and  fundamental freedoms; 

b.  The full development of the human personality and  the sense of its d ignity; 
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c.  The promotion of understanding, tolerance, gender equality and  friendship 

among all nations, ind igenous peoples and  racial, national, ethnic, religious and  

linguistic groups; 

d .  The enabling of all persons to participate effectively in a free and  democratic 

society governed  by the rule of law;  

e.  The build ing and  maintenance of peace; and  

f.  The promotion of people-centred  sustainable development and  social justice. 

 
Source: United Nations General Assembly. (2004). Draft Plan of Action for the First Phase (2005-2007) 
of the Proposed World Programme for Human Rights Education. Available online: 
http://www.unescobkk.org/fileadmin/user_upload/appeal/human_rights/plan_of_action.pdf. 

 

2. Equitas’ Understanding of HRE  
Human rights education is a process of social transformation that begins with the 

individual and  branches out to encompass society at large. 

The goal of human rights education  is empowerment. The result is social change. 

Human rights education involves the exploration of human rights principles and  

instruments and  the promotion of critical reflection and  inquiry. Ultimately, human 

rights education inspires people to take control of their own lives and  the decisions that 

affect their lives.  

The role of human rights educators is to foster within each person an awareness of 

human rights and  a sense of the individual‘s capacity to effect change. It is the 

responsibility of human rights educators to provide a supportive environment where 

people are free to define which issues are at the heart of their own human r ights 

struggles. 

The practice of human rights education  is founded on mutual respect and  reciprocal 

learning. Participatory methods that promote the sharing of personal knowledge and  

experience are fundamental. The modes of communication are numerous (from  brain- 

storming and  d iscussion to street theatre and festivals), but the challenge lies in 

d iscovering how to truly communicate across d ifferent cultures, values and  

perceptions. 


