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About 
Stream 4 
 
 
 

Each of us must recognize that our understanding of human 

rights is based  on a personal value system, which reflects the 

culture and  region from which we come, as well as our 

experience in the many d ifferent circles of identity, such as 

gender, class, religion, and  family status, to which we belong.  

If we are not aware of our own assumptions, we may presume 

that we can speak on behalf of everyone and  by doing so infringe 

on the very people whose rights we wish to defend. If we are 

unaware of how diversity affects human interactions, we may fail 

both to appreciate its potential richness and  anticipate its inherent 

problems.   

Only by acknowledging our d ifferences can we find  common 

ground on which to work together for human rights. And only 

when we perceive human d ignity as the foundation of all human 

rights can we fully understand  their universality and  

interdependence.  

 

 

 

 

 
Time: 

2 days 
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Objectives 
By the end  of Stream 4, participants should  be able to: 

 examine how personal values and  deeply held  assumptions about 

"right and  wrong" influence the actions and  reactions of individuals 

 explore the concept of universality of human rights 

 explain the links and  d ifferences between the fields of human rights 

education and  conflict transformation  

 

 

 

 

 

 

 

 

 

 

 

 

 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  
 
 
 
 
 
 The Art of Flipcharting II 
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Unit 1 Webs of Connections/Barriers of 
Difference – Examining Personal Notions of 
Human Rights  
 The activities in this unit provid e further opportunities for 

participants to get to know one another. Participants will also begin 

the process of recognizing invisible as well as obvious cultural 

d ifferences and  some of the ways d iversity affects human 

interactions. 

Activity 1 Constructing Webs of Connection 
 

p. 9  

 1 hr. 

 

This activity is d ivided  into 3 parts. 

In Part A, you will work individually to determine groups with 

which you personally identify. 

In Part B, you will compare this information in a group of four. 

In Part C, you will repeat this process with the whole group. 

 

10 min 

 

Part A  Work Individually 

 

Personal Web of Connections 

Construct your "Personal Web of Connections" using the d iagram 

provided  on the next page.  

Begin by writing your name in the centre circle. 

In the small circles, write the names of 5 groups with which you 

personally identify. Refer to the list provided  below the web d iagram 

to help you. You may add extra circles if you wish. 
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Activity 1 cont'd 

 

Personal Web of Connections 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

Some types of groups might be: 

religion political affiliation state of health 

ethnicity hobbies  belief/ideology 

workplace community service  profession/occupation 

gender family role  race 

social status financial status  physical appearance 

friendship geographic location  sexual orientation 

age education 

neighbourhood/community particular experience 

    
Source: Style, E.J. (1995). In Our Own Hands: Diversity Literacy. The New Jersey Project Journal, 
Fall 1995. Adapted with permission. 
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Activity 1 cont'd 
 
20 min 

 

Part B Work in a Group 

 

Group of Four Web of Connections 

Take turns describing your web d iagram to the members of your 

group . You should  address the questions below : 

 Was there a time when you were very proud to be a member of a 

certain group (circle)?  

 Was there a time when you felt marginalized  or d iscriminated  

against because you belonged to a certain group (circle)? 

 Have you felt both pride and  d iscrimination because of your 

membership in any of these groups? 

 What is one thing you wish people would  never say about one of 

your groups? 

 Can you think of factors within yourself or your society that 

might lead  you to d iscriminate against others? To what extent 

are these factors within your control? To what extent are they 

embedded in society? 

 What would  you have to do to change society and/ or yourself to 

change d iscriminatory behaviour, e.g., behaviour towards people 

living with HIV/ AIDS? 

 Do you and members of your group share a similar circle? If so, 

write your name in the other group member's or members' 

matching circle. 

Ensure that you share a similar understanding of the meaning of the 

group you have in common. 

You may also want to alter the name of a group that you have in 

common so that the names are the same. 

Sharing your feelings about a group or groups you do not relate to 

may help to clarify any assumptions that you may have or had  about 

them. 
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Activity 1 cont'd 

30 min 

 

Part C Group Discussion 

 

Whole-Group Web of Connections 

Together with your facilitator, you will now explore what you have 

d iscovered  about your similarities and  d ifferences by constructing a 

Web Diagram for the whole group. 

You will address the following questions: 

 Which were the most commonly shared  circles in your group of 

four? 

 Are there other participants who also belong to any of these 

major groups? 

 Were there any circles with only two names? 

 Would  you like to mention a category to which you alone 

belong? 

 

 

 



  
 

     Seeking Common Ground 4   

 4-13 

2008 International Human Rights Training Program – Equitas  Participant 

Activity 2 Analyzing the Web 

 45 min 
Group Discussion  

1. Consider the web your group has created .  

2. Reflect on the experience of the activity by addressing some of the 

questions below: 

 Were you surprised  by the results of this activity? Were 

you uncomfortable or d isappointed  to find  yourself in a 

"common" group or "unique" group? 

 Was gender one of the circles of identity of participants? 

Why or why not? 

 Did participants identify with groups that are in a 

dominant position in their societies? Why or why not? 

 Can you draw any conclusions about this group of 

participants on the basis of this activity? 

 What would  be the advantages or d isadvantages to this 

course if almost everyone belonged to the same groups? If 

most groups contained  only one or two names? 

 Do you work in situations where there is little or great 

d iversity among people? How does this affect your work? 

 What are some common experiences that result from 

situations of great d iversity? Advantages? Disadvantages? 

 Can anyone cite examples from personal experience where 

a failure to recognize d ifferences has prevented  well-

intentioned  people from working together? 
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Personal Identities and Our Knowledge of Human Rights  
 

One identity does not rule out other identities. In a study of personal and  professional identities of 

British teachers from black and  ethnic minority communities, one ind ividual recounts her 

experiences and  identity as a Muslim, particularly as a black Muslim woman. At other times she 

refers to the experience of growing up bilingual in Britain. At d ifferent times she stresses her role as a 

mother. At others she d iscusses what it means to her to have a management role in the education 

service. Although sometimes these roles and  identities appear conflicting and  contrad ictory, they are 

not exclusive of each other. It is not a question of either/or but of both/and.  

Ind ividuals need  to be confident about their own identities before they can support others. This 

requires the development of certain values, skills, and  attitudes, includ ing, in particular, listening 

skills and  empathy. As we recognize that ind ividuals may develop mult iple identities, and  that the 

ability to make choices about identities is one of the purposes of education, so we also recognize that 

multiple identities are the norm rather than the exception. Only those who are self-confident in their 

own identity can celebrate all the groups they can associate themselves to. 

There are close links between identities and  the experience of human rights and  citizenship. [We] are 

unlikely to be able to work effectively towards human rights and  social justice in schools withou t 

basic knowledge of human rights principles. Such knowledge provides [us] with a starting point for 

teaching about justice and  equality without undermining the identities of [our] students.  

 

Source: Osler, A., & Starkey, H. (1996). Teacher Education and Human Rights: Ethnic Minority 
Teachers, Citizenship and Identity. London, David Fulton. 
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 P a r t i c i p a t o r y  T r a i n i n g  T e c h n i q u e  

 

T h e  A r t  o f  F l i p c h a r t i n g  I I  
 
 

Where to Stand:  

 Don’t talk to the flipchart. Write, then turn around and continue interacting with 
participants.  

 Don’t block the view. If people can’t see, move the flipchart or suggest participants 
relocate to where they can see. 

 Pace yourself by letting participants have time to read, reflect, take notes and comment.  

 Walk around the room to see your own work, self-assessment is very helpful.  

 

Prepared Sheets:  

 Prepare charts, models, lists, diagrams, and/or sheets of information in advance. If you 
will use them repeatedly in your trainings, consider having them laminated.  

 Reveal these sheets only as you need to share them.  

 

Recording Techniques:  

 Abbreviate/condense/summarize information. 

 Print in block letters, over 1 inch tall or larger. 

 Write a maximum of 8-12 lines per sheet.  

 Write headings.  

 Colour code your work. 

 Ask if everyone can read it. 

 

Display Techniques: 

 Make sure flipcharts are above table height when placing them on the wall. 

 Organize the placement of flipcharts on the wall for easy reference. 

 
Source: Renner, P. (1999). The Art of Teaching Adults. Vancouver: Training Associates. 
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Unit 2 Human Dignity  

 The activities and  d iscussions in this unit will help to clarify personal 

and  cultural values and  examine them in relation to the theme of 

human d ignity. 

Activity 1 The Fatal River Story 

 2 hr. 30 min  

 

This activity is d ivided  into four parts. 

In Part A, you will read  The Fatal River Story and  individually 

answer some questions. 

In Part B, you will work with a partner and  repeat the activity. 

In Part C, you will join another pair and  repeat the activity once 

more. 

Finally, in Part D  you will address the d iscussion questions as a 

group. 

 
15 min 

 

Part A Work Individually 

 

Your Personal Assessment of the Characters  

Read The Fatal River Story found on p. 4-19  

Determine: 

 Who are the most and  least honourable characters and  why? 

 Who are the most and  least powerful characters why? 

Indicate your answers by filling in ―Section 1 – Personal Assessment‖ 

of the chart Assessment of the Characters in The Fatal River Story  

(refer to p. 4-28) 
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Activity 1 cont'd 

 
30 min Part B  Work with a Partner 

 

Group of Two Assessment of the Characters 

Choose a partner and  try to reach consensus about which characters 

in the story are most and  least honourable and  powerful. Record  your 

answers in ―Section 2 – Consensus of Two‖ of the chart. 

45 min  

 

Part C Work with Another Pair 

 

Group of Four Assessment of the Characters 

Join another pair to form a group of four . 

Repeat the process of trying to reach consensus and  record  your 

answers in ―Section 3 – Consensus of Four‖ part of the chart. 

Remember that only what all four of you agree upon can be recorded  

as consensus. 
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Activity 1 cont’d 

1 hr. Part D Group Discussion 

1. Discuss the experience of reaching consensus. Some questions are 

provided  below to help you . 

 Did anyone find  that they changed their minds as a result 

of d iscussion? Why? 

 Were any groups of four unable to reach consensus? What 

factors prevented  consensus? Refer to the Conflict 

Transformation Box: What is Decisions-Making by Consensus 

on page 4-22 

 What were the principal shared  values that shaped 

consensus?  

 What were the principal d ifferences of opinion that made 

consensus d ifficult or impossible? 

2. The following questions focus more specifically on the gender 

d imension of the story . 

 Would  you change your opinion about who is honourable 

or powerful in the story if Leit were a man and Han and 

Roni were women? If yes, why? 

 Do terms like justice, honesty, power, or honour have 

d ifferent meanings when applied  to men or women? 

 

3. The d iffering assessments or value judgments that resulted  from 

the d iscussions of the characters in "The Fatal River Story" and  

the issue of universality and  cultural relativism are closely 

connected . 

 Can concepts like human d ignity and  integrity serve to 

resolve conflicting value judgments? 

 Can human rights be truly universal when such d iffering 

values exist? 
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Case Study — The Fatal River Story 

Once upon a time, a young woman named Leit and  a you ng man named Han lived  on either side of 

a great river that ran wide and  swift and  deep. They met when their villages came together for fairs 

and  festivals, and  soon they fell deeply in love and  promised  themselves to each other in marriage.  

 

One night Leit received  a message from Han's family "Come at once. Han is gravely ill and  may not 

live. He is asking for you." However, that same night a terrible storm washed  away the bridge that 

connected  the two villages so that Leit could  not cross. 

 

Greatly upset, Leit went to ask Roni, who owned  the only power boat in her village, to carry her 

across the river. He agreed  but only on one condition: she must go to bed  with him. She angrily 

refused . 

 

Leit went to her friend  Anik to explain her d ilemma, but Anik d id  n ot want to be involved  in her 

d ilemma and  would  not offer her advice. 

 

Desperate to reach Han, Leit felt her only choice was to accept Roni's terms. She fulfilled  her part of 

the bargain with Roni, who then delivered  her safely on the opposite shore that v ery night. 

 

When Leit finally reached  Han, she found  his condition had  greatly improved , and  in a few days she 

was able to tell him about the hardships she experienced  to reach him. When Han heard  what Leit 

had  done, he cast her aside, declaring he would  n ever marry such a woman. 

 

Heartbroken Leit returned  to her village. She turned  to her older brother Raon with the story, and  in 

anger he gathered  a group of her male cousins. They laid  a trap for Han and  beat him severely.  

 

When she heard  about the beating, Leit laughed . 

 
Source: Adapted from versions of the story developed by: The American Arbitration Association and the 
Canadian Institute for Conflict Resolution). 
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Assessment of the Characters in the "Fatal River Story" 
 

SECTION 1 — Personal Assessment 
Who in your opinion is: Character’s Name Reason(s) 

The most honourable character 

in this story? Why? 

  

The least honourable character 

in this story? Why? 

  

The most powerful character in 

this story? Why? 

  

The least powerful character in 

this story? Why?  

  

 
 

SECTION 2 — Consensus of Two 
Questions Agree? Character’s Name Reason(s) 

Do you and  your partner agree 

on who is the most honourable 

character? If yes, name the 

character and  give the reasons 

for your choice. 

Yes   

No  

  

Do you and  your partner agree 

on who is the least honourable 

character? If yes, name the 

character and  give the reasons 

for your choice. 

Yes   

No  

  

Do you and  your partner agree 

on who is the most powerful 

character?  If yes, name the 

character and  give the reasons 

for your choice. 

Yes   

No  

  

Do you and  your partner agree 

on who is the least powerful 

character? If yes, name the 

character and  give the reasons 

for your choice. 

Yes   

No  
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SECTION 3 — Consensus of Four 
Questions Agree? Character’s Name Reason(s) 

Do you and  your partners 

agree on who is the most 

honourable character? If yes, 

name the character and  give 

the reasons for your choice. 

Yes   

No  

  

Do you and  your partners 

agree on who is the least 

honourable character? If yes, 

name the character and  give 

the reasons for your choice. 

Yes   

No  

  

Do you and  your partners 

agree on who is the most 

powerful character?  If yes, 

name the character and  give 

the reasons for your choice. 

Yes   

No  

  

Do you and  your partners 

agree on who is the least 

powerful character? If yes, 

name the character and  give 

the reasons for your choice. 

Yes   

No  
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 Conflict Transformation: What Is Decision-Making 

 by Consensus? 
 

Decision-making by consensus is a structured process conducted according to a well-
defined framework of rules, used to help prevent or solve problems by cooperative rather 
than adversarial means.  

A true consensus process has to fulfill six criteria: 

1. It concerns an issue, problem or dispute that has arisen because of lack of integration 
between different ideas, needs, wishes or values. 

2. Participants in the process are stakeholders who have an interest in solving a 
common problem. They take part in the process voluntarily and can represent 
organizations, general principles or sectors of society. 

3. The process takes place in a series of meetings designed in such a way that all 
participants have an equal chance for proposing ideas, verifying information, 
developing options and agreeing on a final solution. 

4. Discussions during the process lead to mutual education and improved 
understanding and more importantly to a radical change of motivation. Participants 
abandon preconceived positions and accept the reaching of consensus as a new 
goal. They do not abandon their principles, however, they discover a common 
purpose and common goals. 

5. All decisions are made by consensus, i.e., unanimity. 

6. The final step is an integrated decision, which can take many forms, e.g., a package 
of recommendations or a report; these may also include specific methods of 
implementation and monitoring. 

Advantages: 

 Flexible and efficient 

 Fact-based rather than emotional 

 Creative rather than rigid 

 Founded on integration rather that divisiveness  

 Highly democratic 

A consensus process does not work when: 

 Trying to address conflicts that affect basic principles which people feel very 
strongly about 

 Participants are coerced into joining a consensus group 

 Participants perceive that they are in a disadvantaged position entering the 
process  

 Extremely high pressure during the discussions forces participants to approve 
consensus decisions 

 

Source: Hanson, J. (1995). Table Manners for Round Tables: A Practical Guide to 
Consensus, 5

th
 edition. Summerland, British Columbia: The Green Group/Juergen 

Hansen. 
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Activity 2 Briefing for the Presentation — ―Exploring the 

Universality of Human Rights‖ 

 30 min 

 

The debate on the universality of human rights has centered  

primarily around the nature of the relationship between culture and  

human rights. As Richard  Falk 1 has aptly pointed  out, this debate has 

been dominated  by an ―all or nothing‖ view of the relevance of 

culture. One position d isregards culture in  favour of universality, 

deriving ―universalist‖ concepts either from existing international 

standards or within globally shared  norms and  values. The other 

position objects to universality on the grounds that it does not take 

into account d ifferent cultures and  political systems and  adheres to 

the idea that cultural specificity guides moral behaviour. 

 

Abdullahi An-Na‘im 2, well known for his studies on cultural 

relativism, advocates for seeking cultural legitimacy of human rights 

through the development and  implementation of effective strategies 

to accommodate d iversity in the realization of human rights 

standards. He recognizes that the notion of universally valid  and  

applicable norms is problematic but not impossible as cultural 

relativists have concluded . He maintains that the universality of 

human rights should  be seen as the product of a process rather that as 

established  ―given‖ concept.  

 

To prepare for the upcoming presentation, it is important to reflect on 

our understanding of some key concepts und erlying this issue. 

 

This activity is d ivided  into 2 parts.  

In Part A, you will reflect on your understanding of culture, 

d iversity, and  universality. 

In Part B, you will share your ideas with the group . 

 
 

                                            
1
 Falk, R. in Ravindran, D.J. Human Rights Praxis: A Resource Book for Study, Action and  Reflection . 

Asian Forum for Human Rights and  Development, Bangkok, Thailand , 1998. 
2
 Introduction: "Area Expressions" and  the Universality of Human Rights: Mediating a Contingent 

Relationship , in David  P. Forsythe and  Patrice C. MacMahon, ed itors Human Rights and  Diversity: Area 

Stud ies Revisited , University of Nebraska Press: Lincoln, 2003, pp. 1-21. Available online: 

http:/ / people.law.emory.edu/ ~abduh46/ pdfiles/ area.pdf.  

http://people.law.emory.edu/~abduh46/pdfiles/area.pdf
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Activity 2 cont’d  

10 min 

 

 

 

 

 

 

 

 

 
 

Part A Work Individually 

Take a few minutes to write down your understanding of the 

following concepts: 

1. Culture 

           

           

           

           

 

2. Diversity 

           

           

           

           

 

3. Universality 

           

           

           

           

 

 

20 min Part B Group Discussion 

Share your ideas from Part A and  consider the questions below:  

 How does d iversity affect our understanding of human rights? 

 What space exists for the expression of cultural d ifferences with  

in the international human rights framework? 
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Activity 3  Plenary Presentation — ―Exploring the Universality of 

Human Rights‖ 

 1 hr. 30 min  This presentation will explore the universality of human rights by 

addressing the following: 

 current trends in the debate 

 the potential compatibility of the universality of human rights 

and  their d ifferent geographical, cultural, political and/ or 

thematic ―area expressions‖ 

 a women‘s rights perspective on the issue 

 effective human rights education strategies on the issue 

There will be two resource persons for this presentation. 

The first resource person will provide a brief overview of the 

principal issues surrounding the notion of universality and  will also 

address the following questions:  

 Does universality mean that all hu man beings are entitled  to the 

exact same rights in precisely the same manner or is there room 

for a degree of variation? To what extent? Or on what ground?  

 Are d ifferent ―area expressions‖ of human rights inconsistent 

with the universality of these rights? Or are such expressions 

legitimate ways of ―adapting‖ general definitions of universal 

human rights to various local settings for practical 

implementation?  

 How do we determine universally valid  human rights 

standards that are acceptable to all societies regard less of 

cultural and  contextual d ifferences? 

 

The second resource person will address the issue and  some of the 

questions listed  above from the perspective of a human rights 

educator. He/ she will explore strategies for dealing with the real 

contrad ictions that exist between human rights standards and  a 

specific culture in a learning setting.  

 

Question and Answer Period 
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Activity 4 Debriefing the Presentation — ―Exploring the 

Universality of Human Rights‖ 

 15 min 

  

Some questions for d iscussions are provided  below. Refer to the 

Universality of Human Rights – Key Ideas and  Terms on the 

following pages. 

 

Group Discussion 

 As women become more aware of their rights and  claim their 

rights the potential for conflict increases particularly when these 

rights come into d irect conflict with cultural practices. Are these 

practices based  in gender stereotyping by your society? Have 

these practices changed over time? If so, how?  

 Do you think human rights education can take into account a 

culturally d iverse environment while still adhering to human 

rights principles, values and  norms? Can you provide examples 

that illustrate the respect for human rights without 

compromising the respect for cultural d iversity? 

 Why do you think that this reflection on the universality of 

human rights was placed  so early in the Program? 
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Universality of Human Rights – Key Ideas and Terms 
 

Comment on the universalist-relativist debate 
One of the intense debates in the human rights movement involves the ‗universal or relative‘ 

character of rights. The contest between the universal-relative is an old  one.  

The partisans of universality claim that international human rights like equal protection or physical 

security or free speech, religion and  association are and  must be the same everywhere. This applies 

at least as to the substance of the rights. Even universalists must concede that many basic rights 

(such as the right to fair criminal trial) allow for culturally influenced  forms of implementation or 

realization (i.e., not all states are required  to use the jury in its Anglo-American form). 

The advocates of cultural relativism claim that rights, and  rules about morality (most, some, a few) 

are encoded  in a cultural context and  as a result depend  on this cultural context. The term ‗culture‘ is 

often used  in a broad  sense that may go beyond  ind igenous trad itions and  customary practices to 

include political and  religious ideologies and  institutional structures. Therefore the notions of right 

(and  wrong) and  moral rules necessarily d iffer throughout the world  because the cultures in which 

these notions exist also d iffer. … 

But the strong relativist position goes beyond  arguing that there is an impressive d iversity.  It 

attaches an important consequence to this d iversity, that is, that no ideas of right can be found  or 

agreed  on across cultures and  therefore that no one culture (whether or not with the pretext of 

enforcing international human rights) is justified  in attempting to impose on others what must be 

understood  as its own ideas. In  this strong form, cultural relativism necessarily contrad icts a basic 

premise of the human rights movement. 

(from Steiner, H., & Alston, P. (1996). International Human Rights in Context, p.192-193) 

 

On the universality of human rights 
The field  of human rights is a normative field  of study seeking to define and  apply standards of 

justice to human affairs. Both as the subject of research and  education, and  as an arena for political 

debate and  social action, human rights is thus determined  by values. By valu es we mean concepts of 

what is good  and  worth striving for. The fundamental values that inform human rights, we claim, 

are universal. They are concepts of good  that can be found  in one form or another in most ethical 

and  religious trad itions. They are, as well, an integrated  holistic system of ethical standards for all 

human relations, interrelated  normative concepts that inform most notions of a good  society, and  an 

inspiration for much of the best reconstructionist education. 

(from Betty Reardon's “Teaching for Human Dignity”, p. 5) 

 

On the relation of human rights to human dignity 
Human d ignity and  integrity are the symbiotic concepts at the centre of the ethical system 

comprising the social values that are the essence of human rights. Within this approach, d ignity is 

defined  as the fundamental innate worth of the human person. A good  society honours the d ignity 

of all persons and  expects all its members to respect the d ignity of others. Integrity refers to the 

wholeness of the physical, mental, aesthetic, and  spiritual facets of the person. The good  society 

provides for the expression and  development of the multiple facets of the person and  holds them to 

be inviolable. Good  societies are built on the active recognition of ind ividual and  group rights and  

the fulfillment of ind ividual and  social responsibility. 

(from Betty Reardon's “Teaching for Human Dignity,” p. 5) 

 
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Universality of Human Rights – Key Ideas and Terms cont’d 
 

On cultural relativism 
The appreciation of our own ethnocentricity should  lead  us to respect the ethnocentricity of others. 

Enlightened  ethnocentricity would  therefore concede the right of others to be "d ifferent," whether as 

members of another society or as ind ividuals within the same society. This perspective would  uphold  

the equal human value and  d ignity of members of other societies and  of d issidents within society. In 

sociological terms this orientation is commonly known as cultural relativism, that is to say, the 

acknowledgment of equal valid ity of d iverse patterns of life. It stresses "the d ignity inherent in every 

body of custom, and  the need  for tolerance of conventions though they may d iffer from one's own." 

(from Abdullahi Ahmed An-Na'im's "Toward a Cross Cultural Approach to Defining International Standards of Human Rights") 

 

 

On a holistic approach to human rights 
A holistic approach [to human rights] is consistent with the principles of ecological or whole system 

thinking that are emerging as the parad igm most appropriate to the formation of planetary citizens. As 

applied  to human rights education, holism interprets all rights and  entitlements as interrelated  and  

interdependent components of one central, generative principle: human d ignity.  

Indeed , recent feminist scholarship argues for a holistic approach to human righ ts that maintains that 

all human rights are integral one to the other, and  cannot be separated  or prioritized , as had  been the 

practice in the industrialized  nations of East and  West. This argument was validated  by the conclusions 

of the United  Nations Hum an Rights Conference of 1993 that declared  human rights to be universal 

and  ind ivisible. Economic rights do not have priority over political rights nor political over economic 

rights as has had  been argued  by East and  West respectively throughout the Cold  War. Feminist 

scholars such as Riane Eisler and  Charlotte Bunch argue that the standards of the public and  private 

spheres should  be informed by a fundamental respect for the d ignity of all human beings. The feminist 

argument asserts that the separation between private and  public morality, as well as between the ethics 

applied  to one's own group and  those used  in dealing with others, are a major cause of the violation of 

rights of ethnic minorities, women, and  adversaries. Such an argument provides further rationale for a 

comprehensive conceptual approach devised  to illuminate principles of human d ignity.  

 
(from Betty Reardon's Teaching for Human Dignity, p. 2 ) 



  
 

     Seeking Common Ground 4   

 4-29 

2008 International Human Rights Training Program – Equitas  Participant 

 

 

Activity 5 Personally Held Beliefs and Discrimination 

 45 min 

 

This activity is d ivided  into two parts. 

In Part A, you will respond to statements related  to your personal 

attitudes towards gender equality issues. 

In Part B, you will d iscuss your answers with the group . 

 

5 min Part A Work Individually 

Fill in the table on the following page according to the instructions 

provided . Remember to record  your first reaction and  not spend 

time reflecting on your responses.  

 

40 min Part B Group Discussion 

Your facilitator will review each statement with the group. Reflect 

on what your responses reveal about your own concept of human 

rights and  gender equality issues. 
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Statements Regarding Personal Attitudes Towards 

Gender Equality Issues 
 

The statements below reflect some typical views held  by ind ividuals regard ing equality between men and  

women. Read  each statement and  check off whether you agree or d isagree. Use the ―Comments‖ column 

to briefly explain your answer. Please base your responses on your immediate feeling as you read  each 

statement. This is the best way to determine your personal feelings. 

 

Statements Agree Disagree Comments 

a. Women in the military should  be able to 

engage in armed  combat along side men as 

front line sold iers. 

   

b. Only women are d iscriminated  against 

because of their sex. 

   

c. Flirtation in the workplace isn‘t sexual 

harassment. It‘s human nature. 

   

d . Women are biologically d isadvantaged  

compared  to men in terms of strength and  

speed . Therefore, women just can't be as 

good  at sports as men. 

   

e. Some gender equality policies, such as 

achieving equal pay for men and  women, 

should  be put on hold  when a government 

is facing d ire economic crisis.  

   

f. In most cases, men are the main income 

earners of their families; they therefore 

should  be given priority access to jobs 

when the economy is in crisis. 

   

g. Responsible governments should  provide 

teenage girls with explicit safe sex 

education to protect them from unwanted  

pregnancies and  sexually transmitted  

d iseases. 

   

h. In general, women do not have as much 

relevant experience as men do in running 

large corporations. 

   

i. Same sex couples should  have access to the 

same social benefits (pension, inheritance, 

etc.) as heterosexual married  couples.  

   

j. In countries where it is legal for men to 

have more than one wife, it should  also be 

legal for women to have more than one 

husband .  
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Activity 6 Briefing for the Presentation —"Conflict 

Transformation and Human Rights Education" 

 

 15 min  

 

 To prepare for the upcoming presentation, each working group 

will create a visual representation of the concept of ―conflict‖.  

 Please bring your group‘s visual representation to the 

presentation for d isplay in the plenary room. 

 

Activity 7  Plenary Presentation —"Conflict Transformation and 

Human Rights Education"  

 1 hr. 30 min  This presentation will provide an overview of links between human 

rights education and  conflict transformation. There will be two 

resource persons for this presentation. 

The resource persons will begin by commenting on each of the 8 

groups‘ visual representations to introdu ce the concepts of conflict 

and  conflict transformation.  

The first resource person will focus on approaches and  

methodologies of human rights education and  conflict 

transformation. This will include: 

 A description of the relationship between human rights 

education and  conflict transformation: looking at human rights 

education both as a potential catalyst for conflict as well as a 

means for addressing conflict 

 Institutionalized  respect for human rights as a primary element 

for conflict prevention and  resolu tion 

 How human rights education contributes to conflict both 

positively and  negatively  

 Human rights education as an essential element in constructive 

transformation of conflict 
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Activity 7 cont’d 

 
The second resource person will provide practical exam ples. He/ she 

will: 

 Provide examples of potential tensions between human rights 

education and  the process of conflict transformation and  

strategies to address these tensions 

 Provide examples of gender-related  issues in armed conflict and  

post-conflict situations and  of the potential role of human rights 

education in the transformation of such conflicts.  

 

 Questions to consider as you listen to the presentation:  

 What needs to be done to implement human rights education as 

an essential component to conflict transformation?  

 How and where should  conflict transformation and  human 

rights education methodologies be integrated? 

 Question and Answer Period 

 

Activity 8 Debriefing for the Presentation — "Conflict 

Transformation and Human Rights Education" 

 

 25 min  

 

Together with your facilitator, d iscuss your group‘s visual 

representation of the concept of "conflict" in light of the presentation 

you have just heard .  

Some questions to consider:  

 Were your assumptions about the term "conflict" confirmed? 

 Are there elements that you would  add  or remove from your 

visual representation of the concept of "conflict"? What are they? 
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Activity 9 Individual Plan for Putting My Learning into Action 

 

 50 min. Continue working on your Individual Plan by reading ―Prep aring 

for Phase 2 – Exploring the Concept of Transfer‖ and  by completing 

Worksheet 4. Remember that your colleagues are oftentimes the best 

resources available for completing this project. Draw upon their 

knowledge, expertise and  experience to help develop  your work. 

 

End of Stream Evaluation/Debriefing 

 15 min  

 

After completing the End of Stream Evaluation, d iscuss as a group 

the benefits of the day‘s events if time permits. 

Questions to keep in mind: 

 What issues d iscussed  do you feel are most relevant  for the 

work of your organization? 

 What elements of the conflict transformation approach would  be 

most useful in your work? 

 What were the d ifferent human rights education methods and  

techniques used? Were they effective? 

 How can these activities be adapted  to your own HRE needs? 

 

 


